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Undergraduate Education:
Recommendation #1

Proposed Focus, Theme or Identity: The focus of the work in undergraduate education
is on student success. Student success is typically measured in terms of retention and
progression to degree. Academic stimulation and assistance are critical to retention
and graduation rates, and hence, to student success.

Relationship of the Recommendation to Mission: UMBC, an Honors University in
Maryland, is committed to providing undergraduate students an excellent and distinctive
education. The overwhelming majority of students enrolled at UMBC are
undergraduates; we cannot afford to provide them anything less than a high quality
education. Recent tuition increases have been accompanied by concomitant increases in
students’ expectations. Failure to meet student academic needs will likely result in their
leaving the University prior to earning a degree.

What has been done: The design and implementation of retention strategies is not a
process with a clear beginning and a definitive endpoint. Rather, retention is a dynamic,
complex, and ongoing process requiring constant evaluation and vigilance. Retention
efforts begin as soon as a student is enrolled and must be sustained continuously
throughout a student’s enrollment. That being said, student achievement is an obvious
factor in retaining and matriculating students.

Achievement is directly related to curriculum and instruction, as well as to the quality
and types of support available to students struggling to master requisite content and skills.
Academic stimulation involves offering challenging coursework using pedagogical
approaches insistent on active learning. UMBC has hired an outstanding faculty who
work with undergraduates. The presence of full-time, dedicated faculty knowledgeable in
their discipline and on top of cutting-edge research is a hallmark of an honors experience.
The creation of a Faculty Development Center has been helpful in providing assistance
for faculty desiring to improve their teaching and focus on learning outcomes. First
Year Seminars, which by design are student-focused and reliant on active learning
approaches, offer all new students, transfer and first year, the opportunity to study with a
full-time faculty member in a class capped at 20 students. Undergraduate research
initiatives provide students the opportunity to earn stipends to be used to investigate
research questions they pose and to participate in the dissemination of their research
through presentations and publication in the undergraduate journal. Internships, study
abroad, and service learning opportunities also contribute to a stimulating academic
environment. We think that part of this connection relates to the ability of students to see
a concrete connection between the theory of their coursework and real-world practice.

Support for students’ academic performance is available through the Learning
Resources Center (LRC), Student Support Services, the English Language Center,
and the many tutoring centers on campus. UMBC’s early warning system, the First
Year Intervemtion or FYI program, requests that faculty provide first-year students
feedback early in the semester (and certainly prior to the drop date) and to inform the



LRC staff, who contact the students and offer appropriate support. Introduction to an
Honors University seminars are one-credit seminars attached to content courses in a
variety of disciplines and include but are not limited to modules on time management,
study skills, information gathering, and academic integrity. For Undeclared and
Exploratory Learners (FUEL) provides advising for students who need to identify a
major and career objectives, and Getting Over Academic Life’s Setbacks (GOALS)
offers study skills and time management workshops for students in academic jeopardy.

Recommendation: Require every new student to complete an approved University
small-group experience focused on academic stimulation and success. Programmatic
efforts to be included are: First-Year Academic Seminars (FYS); one-credit success
courses—‘Introduction to an Honors University Seminar” (IHUS); GFRs that are linked
around interdisciplinary research, problems, or themes, and enroll a common cohort of
students; a Living Learning Community (LLC); departmental courses that already exist
and are geared to these purposes; requiring or encouraging all students to participate in
applied learning (specifically internship, co-op and service-learning, study abroad, and
research); and participation in one of our many scholars programs (such as Meyerhoff,
Honors, Humanities, Sondheim Public Affairs, and Linehan Artist Scholars).

FYS are taught by full-time instructional faculty and are limited to 20 students. FYS are
academically rigorous and use active learning strategies. IHUS integrate academic
advising, career/life planning, study groups, and an early warning system with modules
that include study skills, academic integrity, time management, involvement and other
workshops oriented to aiding students’ transition to UMBC. Thematic GFRs provide an
interdisciplinary focus and may be offered across student levels (first-year, sophomore,
junior) to a set cohort of students. LLCs create residential cohorts interested in a common
area, issue, discipline, etc., who live and study together. Scholars programs offer a wide
range of engagement opportunities including summer bridge programs, special courses,
advising, tutoring, and social events.

Career exploration is a vital part of a student’s mission toward a fulfilling life and success
in college. Through the Career Development Center, the Academic Advising Center and
the Counseling Center (although less so this year due to staffing shortages) all provide
students with the opportunity to link their career goals to academic majors and course
work, thereby making the important linkage to academic motivation. There is also great
value in internships and co-ops that allow students to test a career interest prior to

graduation.

Resources Required: Knowing that the scholars programs are relatively stable, we
project needing the following: Four new LLCs for a cost of $100,000; 78 sections of
THUS at $1000 per course or $78,000; 50 sections of FYS courses @ $4000 each or
$200,000; at least three additional staff persons to assist with implementation and
planning (FYS, IHUS, GFRs, and LLCs) @ $50,000 each or $150,000 and curriculum
development costs of $60,000 for all the programs. Fully funding the counseling center
(by replacing two positions—$120,000, including benefits and fully funding the
Registrar’s office which would include a Registrar at $70,000.



Relationship to Strategic Framework: The goal as stated in 2016 calls for a distinctive
undergraduate experience and increased retention. First-year programs have been
identified in the literature as practices responsible for the greatest contribution to
retention in four-year public colleges/universities. The programs suggested here are
consistent with the needs of our diverse student population. Not all new students need the
same thing. The opportunity to match the experience to the student represents an effective
retention strategy that is professionally, ethically and fiscally responsible. The Honors
Task Force Report clearly articulates the need for a cohesive first-year experience and
many of these activities are therein mentioned.

Last updated 4/22/05 Diane’s edits



Undergraduate Education:
Recommendation # 2

Proposed Focus, Theme or Identity: High quality academic-advising is essential to
student success. Advising entails course selection, assistance with registration, degree
audit, the identification and clarification of student goals and direction, referral to
appropriate sources of support as needed, and encouragement to become engaged. :

Relationship of the Recommendation to Mission: Advising connects students. to
faculty and staff over matters of academic substance and engagement. Research
consistently documents that advising plays a pivotal role in student retention and timely

graduation.

What has been done: Recognizing the importance of advising to student success,
UMBC has established the Advising Resource Center, hired professional advisors in
several large departments with large transfer populations, established For Undeclared
and Exploratory Learners (FUEL) to assist students in identifying a major and career
.objectives as well as to provide help with course selection, developed the Getting Over
 Academic Life’s Setbacks (GOALS) program for students in academic jeopardy,
extended and enhanced the advising time during orientation, with leadership from the
SGA created the First Year Council which offers peer advising, and engaged a
consultant from NACADA to review our advising offerings. _

Recommendation: Develop a comprehensive model of advising that assures that all
students receive appropriate advising from the time they are enrolled and throughout their
entire academic journey at UMBC, realizing that students require differentiated advising
and that some students will require assistance after they graduate. This will require
defining the role of faculty in student advising, developing specialized advising
interventions with targeted student populations, increasing professional advising staff to
work with departments/clusters and the Advising Center, integrating academic advising
with first-year transition programs, establishing centers that combine advising and
counseling with career and life planning, and providing a degree audit system through the

implementation of PeopleSoft SA.

The distributed model of departmental advisors has been largely successful where
lemented. However, resources are unevenly available. In order to develop a realistic
assessment of staffing needs to extend the model, the expectations and responsibilities of
faculty in academic advising need to be more clearly defined. Professional advising staff
could then support academic departments or clusters; the Advising Center could focus on
undeclared students and students in academic jeopardy, working closely with the
Learning Resource Center to facilitate academic support services. An on line degree
audit system is needed to free academic advising resources from the manual preparation
of degree audits and graduation reviews and allow them to focus on academic advising.

imp



The need for a comprehensive model cannot be overstated. If we are serious about
retention and about faculty participation in advising at any level, we need to clarify our
model, our expectations, and the reward system, especially with regard to faculty.

Resources Required: A staff person in Academic Services will be required to maintain
an online degree audit system. Further discussion is needed to develop a staffing model
for distributed advising. At a minimum, approximately six to eight advisors are likely
needed to support existing academic departments and scholars programs; an additional
two advisors would be needed to support the Advising Center. Currently the average
USM salary for advisors is approximately $38,000 plus benefits. One new staff person in
the Advising Center is needed to follow up with students leaving UMBC prior to
graduation. This is a past practice that needs to be reinstituted. Understanding why

students withdraw prematurely would inform retention efforts.

Last updated 3/30/05 ~ Diane’s edits



Undergraduate Cluster Recommendation #3:°
Learning Communities

Proposed Focus, Theme and Identity. Strategically focused learning communities with
an array of “applied experience” opportunities inside and outside the classroom
emphasizing undergraduate research, engagement with the arts, career development,
internships, service learning, and study abroad, for example should be available to every
UMBC undergraduate. Students’ out-of-class experiences have a positive effect on
learning. Student learning and development is positively impacted when out-of-class
interactions with peers and faculty extend and reinforce a student’s academic experience.
Such positive learning outcomes are also observed when students are involved in learning
communities; that is, linked courses, cluster communities or coordinated studies offering

collaborative, connected learning.

Learning communities positively impact student learning and persistence because:
e students form peer networks of support beyond the classroom;
e the social and academic divide is bridged through student relationships with peers
and faculty that form in the classroom and continue beyond it;
e students’ academic and social engagement or involvement is increased;
e students’ access to formal support systems such as tutoring or study groups is
increased.
All entering UMBC students should be afforded the opportunity to participate in a learning
community that supports the positive impacts on student learning, development, and
persistence. Learning communities are a demonstrated pathway to student success.

Relationship of the Recommendation to the Mission: This proposal serves the
University mission, to guide students in critical thinking, creative problem solving,
experiential learning, and development of conceptual skills while actively promoting
interaction between students and faculty. UMBC is committed to diversity at all levels and
seeks to create a campus community rich in intellectual, cultural, and ethnic diversity. The
emphasis is on quality, high achievement, and integration of research, teaching and
learning, and civic engagement in all coursework designed to prepare all students for rich
academic opportunities such as those described here are success in graduate and
professional education as well as success in the workplace.

What has been done: Currently there are eight learning communities that are residential
in nature (living learning communities). The current living learning communities include:
Shriver, Intercultural Living Exchange, Humanities, Emergency Health Services, Women
in Leadership and Learning, Visual and Performing Arts, Honors College, Center for
Women in Technology. These learning communities are coordinated by academic
departments/programs in cooperation with Student Affairs (Residential Life).

Recommendation: All new UMBC students should be afforded the opportunity to
participate in a learning community offering a wide array of applied experiences both
inside and outside the classroom. These opportunities should emphasize undergraduate



research, engagement with the arts, career development, internships, service learning, and
study abroad. These opportunities should cross divisions and be widely supported.

A career exploration floor could be specifically proposed for students participating in
Shriver Center Professional Practice experiences, i.e., internship and co-op along with
students involved in Career Development Center initiatives.

Estimated Resources Required: This proposal requests funding and support for
additional learning communities that are both residential and non-residential. Future
learning communities in the sciences, education, and social sciences are possible.
Additionally, possibilities for future learning communities could focus on issues/themes
such as; social problems, interdisciplinary problem solving, research, entrepreneurial
enterprise, political engagement, social activism, health and well-being, career
development, leadership development, diversity and culture, etc. Learning communities
could include linked courses and co-curricular experiences.

Estimated resources required include a full time academic program coordinator ($60,000
each) for each learning community and half-time administrative support staff (325,000) to
assist in the administration of each learning community (for programs of 30-50 students,
additional numbers of students will require additional program and administrative
assistance). (Although existing structures such as the Shriver Center, the Study Abroad
Office, Career Development Office, etc. would need to review their capacity. For example,
The Shriver Center approaches all of these efforts in the spirit of collaboration, and
embraces the chance to partner with other campus departments on any effort that enhances
students’ overall experience and success at UMBC, viewing themselves as a resource to
the campus. As is the case with most offices on campus, there are challenges when it
comes to resourcing both new and existing efforts, and The Shriver Center would
appreciate any consideration of the inclusion of support to the Center.) Additionally, each
academic department or program would need to provide a learning community curriculum
(including possible linked courses with other departments), faculty involvement in
advising and extracurricular events (workshops, discussions, teach-ins, etc.). Communities
that are residential may require funding (850,000 per building) to renovate residential
space to include faculty offices or faculty workspace. Growth in residential learning
programs will require a director of living learning communities in the residential life office
($70,000). This position should be funded by both Student Affairs and Academic Affairs.
The costs associated with programs depend on the projected growth of programs.

Relationship to the Strategic Framework, Goals, and Objectives: This proposal
addresses the major goals of 3b, 3d, 3e, 5b, 5c. Recent assessment of UMBC’s living
learning programs show that when compared to a control group, living learning community
students report:

e socializing more with people in social clubs and other people in living learning;
discussing academic, career and sociocultural issues more;
positive peer diversity interactions;
more involvement in arts, music activities, political/social activism, ethnic/cross
cultural activities, community service;



more time volunteering and in student clubs/activities;
there is application of knowledge abilities;

more growth in liberal learning;

more interpersonal self-confidence;

sense of civic engagement and empowerment;

more satisfaction with sense of belonging; and

higher cumulative GPA.
We need to extend this opportunity to more new students and particularly to those at

greatest risk for dropping out prior to graduating.
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Undergraduate Campus-Wide Recommendation #1
Assessment Office

Proposed Focus, Theme and Identity: UMBC, an Honors University in Maryland, is
committed to providing all students an excellent and distinctive education; thus we are
oriented to student success. Nevertheless, our six year graduate rate is lower than it we
would like it to be, leaving us, like many universities in the nation, to explore best
~ practices at more successful institutions and to experiment with unique programming that

best meets the needs of our diverse student body. This focus on programming related to
student success, retention, and graduation rates requires us to create a set of standards for
measuring the effectiveness of our programming. These measures and benchmarks need
to0 be used in both formative and summative evaluation. We need to know. what is
working, what is not, and if we are to make informed decisions arid remain competitive,
data that are derived within a comprehensive assessment model. We participate
views and Middle States mandates a model focused on student
learning outcomes. They, along with our students and fellow Marylanders, will hold us
accountable. As a research university we know the importance of inquiry and the role of

data in informing what we do. We need to practice what we believe.

we need
in regular accreditation re

Relationship of the Recommendation to Mission: Producing successful graduates is
arguably our core mission. Creating real, meaningful accountability for success
consistent with our values and strengths will help us achieve this goal. Valid and reliable
data are needed to assure that we are making smart decisions for our students and for how

we invest available resources.

What has been done: The Office of Institutional Research (OIR) has consistently met
the demand for required reports. These reports are typically summative and designed to
formation standardized across campuses. We participated in the NSSE,
surveyed students leaving residence this semester, conducted focus groups with select

groups of students, and pulled together an ad-hoc assessment group to examine existing

‘assessment tools and determine their applicability to UMBC.

provide in

What needs to be dome: As part of an overall reporting strategy, UMBC needs to
establish an Assessment department within OIR to develop innovative performance
measures, to conduct formative and summative evaluation of new and existing programs,
and to oversee the resulting comprehensive assessment emphasizing student learning
outcomes. This department would work with the current Campus Assessment
Coordinating Committee (CACC) and Data Management Council to develop policies and

procedures to meet the analytical needs of the campus.

d accreditation activities inform us on our progress and may point to strengths
of areas in meed of improvement. “However, we need to evaluate existing and new
programs on Our campus using formative as well as summative approaches. We need to
understand who is succeeding and why, as well as who is leaving prior to graduating and

e to disaggregate data and delve closely and candidly into the

why. We must be abl
factors related to our success and into areas in need of improvement. We need to know

Reports an



